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INTRODUCTION

Communication between students and teachers is the basic requivcment
for learning to take place in a classroom. Like words and phrases,
behaviors carry svecific meanings which may vary across cultures. When
students acsume that a behavior has a particular meaning while students
assume it has anotner, then there is a misunderstanding — a breakdown
in communication. The relationship between cultural differences and

the interpretation of behavior can be illustrated cimply:
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One basic rcason for the "failure" of Puerto Rican students in
Mairland classrooms is miscommunication between them and their Anglo*
teachers, duec to a lack of crosscultural sensitivity. On this assumption,
a project was undertvaken to isolate the specific points eof cultural
conflict between Anglo teachers and Puerto Rican students that affect
interaction in the classroom. This information was to be used to develop
a teacher training curriculum to improve student-teacher communication
in the classroom. We will discuss here only the research phase of the

project.

* The term "Anglo" is uced beccuse Pucrto Ricans are also United Staces
" citizens, and therefore the terms "Americon” or "U.S." are awmbiguous.
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The general research design included the following aspects:
a literature survey on Puerco Rican culture, a survey on the Anglo teacher

subculture, and classroom observation and taperecording.

Puerto Rican Culture
Literature Sutvvcy. This included those aspects of Puerte Rican

culture that we considéred relevant to Puerto Rican children's behavior
in United States Mainland elcmentary schools: parents’® world view,
parents' attitudes toward education, early socialization practices

(sex roles, discipline, learning style in the home), life style.

As 2 check on the inadequacies of the literature, we asked Puerto Rican
graduate students to review our findings from i1he literature and correct,

modify or add to them.

Teacher Subculture Survey. This was to have been done by other

Project staff, but was not completed before the scheduled classroom
obscrvations. Because of the intricate school negotiations involved

in setting up our classroom observation and taperecording schedule,

the schedule could not be changed. Therefore, we extracted data we had
gathered from our taperecordings of on-site informal conversations
with teachers whose classes we had observed, in order to get a more

concrete idea of the teacher's point of view.

Classroom Obervation and taperecording. We observed two classrooms,

a first grade and a {ifth grade. Each classroom had two reachers: a
Yregular" teacher , who worked with the children who knew most English,
and the "bilingual® teacher, who spoke Spanish and worked with the
children who spoke very lirtle English. Each classroom had between 20
and 30 students. These were divided almost equally between the two

teachers. We taperecorded each observation session, using a wireless
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microphone for the teacher and a directional microphone to pick up the
class. The microphones fed into a stereo tuner which fed into a stereco
taperccorder'. The equipment was placed in the back of the classroom,

and the children soon lost interest in 1it.

We will first discuss the findings from the teacher study, then the
communication breakdowns from the taped classroom observations. As maay

tape transcriptions as possible are included in the discussiou.

TEACHER CRI1TFRIA FOR JUDGING STUDENTS

Rationqlg

A tcacher has certain criteria for judging her students regardless of

. . . P - t
ethnic group or social class. These criteria cmerge from the teacher's

ideal conception of children's performance. 1If she has no understanding

of cultural differcnce (as opposed to "cultural deprivation"), she will
use her own ~ultural norms as the basis for these criteria. If the
children do not perform or generally behave accovding to those criteria,

the children will rate lew in the teacher's judgment. This low ratiag

will, in turn, affecct her expectations ard her interaction with the

“

students.,

In the light of the previous work we had denz on the Pucrto Rican culture
survey and on communication breakdowns in the classroom, we predicted

that the Anglo tcachers would fault Puerto Rican children on certain aspects

of their behavior.

The purpose of th}s substudy was to discover the Anglo teachers® criteria
HUST IR

for judgin i : i
judging students to find out whether or not the tezcher's opinion ef

.
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Puerto Rican students reflecied her own cultural norms for children's be-—
havior in class, and thus show that Puerto Rican children are handicapped

in their relationchip with the teacher. -

~

D :' aT Jﬁl

e

Lic Jooked at all the data we had on recorded free conversations with the

teachers wvhose classes we had previously observed. The teachers are:

T-1 - Tirst Grade, third year as a provisional teacher.,
No experience with Puerto Ricaa children. Twenty-
Four years old. Single.

T-2 -~ ¥irst Grade, two years permanent teacher. Threc
years experience with Puerto Rican childrenm.
Twenty~tive years old. Married to an Anglo.

T-3 ~ Thixd Grade, Eight years permanent teachar. No
experience with Puerto Rican children. Twenty-Rine

years old. Single.

T-4 - TFifth Grade, three years permanent teacher. No
experience with Puerto Rican children. Twenty-Five
years old. Married to an Anglo.

ANALYSIS

[t P

It is very difficult to find a way to draw any strong conclusions from
this type of data. At best, t.2can infer teachers' criteria from the data
and hypothesize whether or not Puerto Rican students are handicapped by
the use of these criteria and vhy. Houvever, the diccussion of these in-
ferences and hypotheses may contribute ideas or direction for future

systematic research on crosscultural student-teaeher interaction.

o




5.

Three criteria for judging students emerge from the data. The quotes

from which these criteria were inferred are listed below each criterion.
After each set of criterion-and quotes is a discussioa of the probable
rating of Puerto Rican children on the criterion, based on our previous

survey of Puerto Rican culture.

A. EFFORT, AGRESSIVENESS AND LEADERSHIP. Goodgtudents participate
aggressively in class activities, show initiative, attend class

regularly, and work steadily on classwork and homework.

Quotes:
T-1

1 switched M. to the slow reading group. He's bright
but he just sits. He knows them (words) but he's just
lazy, rather than look at it ¢rsr think. Incredible.

So many Puerto Rican kids are on Wclfare;'fhcy're born
lazy. The Chinese are so different. Theyre smart, good
workersland they do what you say.

The first year 1 taught, my kids had a lot of character;
they were unreal, jumping around wanting to do things.
Puerto Ricans are very quiet, especially in the beginning.
As a rule they're shy and quiet. These kids (Puerto
Ricaus) in the beginning were deadbeats. The black kids
from the beginning were jumping around.

I don't want to send them (her Puerto Rican students)
to Miss S.'s class. She would't push them. She has a
problem class and her aide is weak.

{Interviewer: What recommendations would you make that
would help other teachers who have Puerto Rican students?)

Give them enough to be challenging, but really, really
drili them a lot, even in the second grade. Start right
with the basics. Once in a while they're not thinking.

{(Interviewer: Is it because they don't speak English
t}lat e o)

Yes, but also they're lazy too.

In the first grade aggressiveness is impertant --— aggrese—
iveness means smartness, at least initially.

6




C.'s brother, for exanple, still doesn't say a word. I.
perked up because he went to Puerto Rico. somcone is taking
care of him.

T2

C. is the worst child in this class. She's irmature; she
doesn't want to do anything.

(Intervicwer: Who is the best child #n the class?)

A. She likes to play teacher.
T-3

I have 13 Spanish kids in the room; that's about half.
They all came from that special schoel; they don't feel
like doing anything.

I have to do recading in the morning and even then, they
didn't feel like doing anything.

They like arithmetic. If they don't do it, it's because
they're lazy.

-4

The children clam up whey you (interviewer) enter the
Yoom.

H. is slow. He's Indian. He doesn't try. 1I'd call him
stupid, but you&e nol supposed to.

Pucrto Rican Studerts generally rate low on effort and class participation.
I.e., Lhey are considered lazy. Below are some alternative explanations to

the explanation of "natural lazincss®™.

1. Puerto Rican studcents have high absenteeism rates
(CB p. 12) because children are oftemn kept home from
school by their parcnts who have aslied them to do
other things at home. Children will not be sent te

school if they cannot be dressed properly,

Also, Puerto Ricans visit their relatives in other




5.

cities and in Tuerto Rico relatively often, even in

the middle of the school year.

Work required at home takes precedence over schocl work.
If there is housework to be done or some errand to run,

homeworx is ncglected (CB p. 13).

The young child in a Puerto Rican femily is regarded as
“"sin capacidad" (literally, without capacity) i.e., with-
out the sbility to think for himself. (FWP 5.2.1)
Chiidren are told vhat to do and are expected to do only
as they are told. Thus children are trairn.d not to dis-—
play initiative, which, unfortunétely fex Puerto Rican
children, is required in Anglo culture. .
Girls especially are extremely timid. Girls are
considered inferior and veaker than boys and in necd of
protection from the male vorld. They are usually not
permitted to leave the house unless chaperoned, even
when they are old cnough to do so. They learn te feel

shy tovards people who are not members of the family.

Tuerto Rican children suffer "culture shock" during the

first weeks or even months of residence in the United

States. One of the main syuptoms is "withdrawal®”,

i.e., refusal to talk or participate in any activity.

8




8.

B. CONDUCT. While children should participate to the fullest in class
activities, they should do so in the manner set forth by the teacher.
They siwould not do anything that interferes with the teacher's

- centrol of the class, c¢.g., shouting out answers without being called

' upon. Nor should they de inyihing that violates the teacher's rules

[ for preper classroem behavior, such as telling anotuer student the
answer.
1-1
I have 32 kids. 1It's unreal; everyone screams the answers.
-2
I'm lucky I have M. (her Puerto Rican aide). She takes care
of all the discipline probleas. .
rs .
y They (the Puerto Rican children) 211 went through the bilingual

g class last year and they're troublemakers. The teacher in the

|
bilingual class 1etihtcm do whatever they wanted, so they
J

.

haven't learned how to behave in a classroom.

The girls are good; there are no complaints with them excep:

} for the fresh one...

. But it's not just these enildren. A. (black child) was

suspended for three days... Then there's T. (Anglo child)

‘ with his temper fits... There's ten of them.

T4

Aareraiemean, t

M i
y kids are no trouble at all. They're all quiet, too quiet

sometines.,

9




While these conduct criteria mway be quite effcctive and appropriate
for studencs who share the teachers’ cultural aorms, they cosflict with
Puerto Pican sccializatien norms.

Boys are usually rated wuch lower than girls on conduct, because they are

in fact much more "troublesome" than girls.

L

1. Because of the emphasis on “machismo" in Puerto
Rican culture, boys feel they must show their
superiority, and this can be done by "making trouble®
in class. A veacher who does not know the subtle
ways of disciplining a Puerto Rican boy, will not be

respected and therefore be taken advantage of.

2. The other main culture shock sympfon is hyperactivity
according to a Puerto Rican psychiatrist who has

studied the problem extensively.

3. In the Puerto Rican home the learning atmosphere is
one of cooperation rather than coempetition. Older
children are expected to help younger siblings in the
houie; if something goes wrong, all the children are
blamed and therefore all arc encouraged to help each
other. This style is carried over into the class-
roonm where it is often misinterpreted by the teacher
as cheating or not allowing others to learn for

themselves.

4. Puerto Rican parents are firm and authoritative; they

do not spare the rod and are seldom persuaded to change

10
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their winds. Children are expected to obey their parents

at all times «nd are seldom given reasons other than that
they should do as they are told. The father is the authority
in the honie and is feared and respected. Because of the
strictness at heme, if Puerto Rican children, especially the
boys, sce that a young teacher doesii’t quite know how to
handle & large class, they will take advantage of the situa-
tion. The threat that usually works ssith Puerto Rican
children is "I will tell your father if you don't stop that,"

rather than screaming at the child.

C. CCOMPLTTNCE IW SCHOOL SKILLS. This criterion doesn't scem to pose
a crossculturzl problen, except wien it is ccaboundod with
language proficiency, which, in an Anglo teacher's classroom neans T
Englich proiicioncy.

T-1

s ———

In the beginning they couldn't do 2 thing.

Harry is a slow learner; he couldn't speak a word of English

all of last year.

I didn't know who could speak English and who couldn’t...

Black kids catch oa much faster in reading, writing,
arithretic and letters.

T-2

(Interviewer: ¥ho do you think is the best child in the

class?)

A. She is repeating the grade, but knows English.

Q 11




They have difficulty with arithmetic because they cannot
deal with abstractions; arithmetic deals direetly with
abstractions.

I3

E. is not very bright. 1lle's been in school here for maybe
three ycars and he's never learned to read, dnd he's Just
far back in everything.

T~4

These children don't think; they're stupid. T usuzlly have

o

to give them the answvers.

I concentrate on English and reading. Other subjects are

just a way to tcach English.

Before the advent of bilingual education, education of non-Eunglish speaking
children consisted of first teaching the children Inglish and then teaching
them subject matter in English. Thus, the time spent learning enough
English to understand vhat was going on in class — about a year — was lost
time academically, and the Puerto Rican students {ell b;hind their Anglo
classmates in subject matter. Anglo teachers also spent a lot of time
correcting the speech of these students, and in the process of trying

to teach them faultless grammar, obscured the concepts they were trying

to teach.

Puerto Kican children who come from rurai areas and are placed, say, in
the third grade or higher, usually hzve not had education comparable to

that of Anglo children. They, thercfore, do not have the basic skills

12
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and concepts 2f reading and arithmetic that Anglo reachers assume they
should have. Unfortunately, thiselack of education is usually inter-
preted as a natural inability to deal with abstracticns.

The above present;tion of teachers' criteria appeare to be er
indfctnent o “zzehers., In a regular middle class self-contained class-
room, these criteria are prebabl: (ke ones tnat allow the teacher to
funclion nost cffeccively. For example, fceetering competition among
studeats is very much a parc of Anglo culiure and would thus probably
work quite wvell wvith Argle stucdents. Howvever, the different norms of
Puerto Ricaan culture make these criteria inappropriste for Puerto Kican
chiléren. These coneenls, ére, in effect, an appual to Ceaclers to
give non-Anglo studeats who appear to ke lazy, disruptive, stupid, ctc.,

by Angle judgment criteviz, the benefic of the doubt,

COMIIUNICATION BREAKDOWY

As we mertiored in the Introduction, communication breskdowas are
those instances of misiatergrztation ¢f bzhavior that resule from cou-
flict betveen a teacher's cultural norms and thet of a student. From
our classroom obsevrvations and tapcrecordings, we discovered threc types
of communication breotdoung:

1. General Lrezkdowms

2. lLanguage breakdowns

3, Cultural breakdowus.

They are discussed separately below, We had not plamacd to rescarch the

irst two, but they emerged from our data and are clearly appropriatce

o

dithin tlic context of thls study.




3.

GENERAL BREAKCOWHS

General breakdoums are the kinds of breakdowns that can oceur
in any classroom. They ere not duc to differences in language and
culture between @ teachor and her stucdents. Instcad, they arc duc
more to the teaching style of cach individuzl tcacher and o tho'
classroom envirornrment she has cereated. Specifically, the kinds of
Jbreakdowns that are included herc arc nol duc to the fact that it

was an Anglo tceacher vorlting with Puerto Rican students.

The problems of discipline in a classroom create wany misunder-
' stendincs between teachers and students. T1 had a special way of
trying to ercate order in her classroom.  She fi}st usced an In-
dircet discipline method with her students; that is, she would not
address them personally, but would instoﬁd refer Lo them 1n the
third person. S8he did this in two vays: it was elther 'Pedro is
ggood, I lik%e Pedro'; or 'Pedro is bad, I don't like Fedrol!: The
positive, pralsing m§thod vworhed -~ students wanted thelr names

to bé mentioned in a pos;tivo sense.  The negative nmethod, 'I don't -
like Pedrot', did not work. The student wvho wes being mentioned
vould sinply ignere the comment and continue behaving the sane

vay he had been before it wos nade. The following cexamples

14
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illustrate this form of discirline.

(1,5,46-66) Tl wces indirect dlccipline mathod -~ talks o
about studcents (&'s) in whird ner on; then
changes to a wore dircet discipline method.

Tl: "I'n waiting for lMadcleine; I love Georgice, he
lools all ready to go; I like Juan, he looks
ready; I like... Josd looks very ready.” .

S: "I'n re“d".’
‘ Sy "I'm ready.t
i ”Ui“liﬂm, vou're not ready though."

1:
TY: "“This grounp I cxpect to be ready."
1: "Cleto you don't lool reacy at all."

(2,B,183-1865) T1l: "Y1 like Daisy and Jacquzline because they are
listening."

(2,5,192"195) TY: "I didnt't 1ike the WAy Jaiis weas
to the wori;; I dida't like Wil
tadeleine. Whey were loolting all arouwnd. And
when they reac now I'w going to know that they
dlidn't li ten.,  They won't knoyw the words, will
they?"

e

third person discipline

Tl uses the same indi "
L, H6-66, .

rec
methed as on Tepe 1, Sid z
When this discipline wmethod failed, Tl.wou ld resort to mere
' dircct methoeds, such as making étudents stand in the corner. This
created problems in a classroom vhich had two teachers in it,
becausce T2 {(the other teacher in the room) would sce the studcnfs
out of their secats and standing iﬁ the corner, and she would %tell

them to go sit down. YThus a conflict aroce by onc teacher (un-

"knowingly) reversing the other teacher's punishuient. T1 also used

other methods of punisihment as the follouing cxample illustrates.

Tl Curns the lights off and malies all the S's put
their heads on their cdesks as a punishient,

(L,n, 050 058) T: "Do I dare to put cven one on?"
- S!nc nYa.ll

j T "AYXY right. let's sce. And do you thin% we can

| be guict?"

| . Sts: Mixture of ya's and no's.

30




Trying Lo crcate order in a classroom creates speclal kinds
of misunderstandings. Behavior and knowledge often pget confused.
Children arce rewarded fer thedr good behavior, at times when they

should be rewarded for good vord, or for how much they know. One

cpecific cxam

A student must ansuver a tcacher's questlon when the teacher wants

it answered, ang low she wants 1t answerod. 'The teacher will

only c¢all on the student who ralses his hand to answer her questilon.
If somcone else shouls out an answer, it will not be accepted,

whether or not it 1s correct. The followlng examples 1liustrate

+he
~ point,

(1,A,91-94)

(1,A,106-108)

(l>ﬁ:115)

(1,A,126-227)

(1,4,252-253)

ple of thls kind of brealdown 1s the preblem of timing.

/3,

T1: "AL lecast 'til T1 can cexplain whul we're
going to de." :

T1: %i'm going to ask Priscilla vecausc she ralsca
her hand. Hobvedy ¢lse.”

Tl: "We're not going to have anyone fell the answer
who doesn't raise thelr hand.™

Emphasis on order rather than correct answer.
T1l: "Only Harry, I onlv heard Earry; that's all,
*Cavue Herry was the only one thnat had his

hang upid”
St's: "Ana nme too and me too.m

I

Se Y yo tambien.” (and me too)

S shouts out answer. ‘ ;
Ti: "Ko, Eduardo, I'm not rcady."

Again, tindng is of supreme lmportance.

T1: "Ho, Priscilla, I didn't ask, so I don't hear
you."

After Priscilla shouts oul corrcect answer., Her
tining was off.

T1: "Maria, 1 didn't asl for the answer., I sald,
twe're going Lo take awey how wany?® Priscilla.”

B \' 16 | | N
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Priscilla: “"Two."
T1: "Thenk you. You're the only onc vwho can
ralsc your hand." '

This conflict of order vs. knowledge cxtends to such clasg-
foom actlvities as reading groups. tudents progress from a
tglover® to a "brighter" reading group oﬁly if their bchavior is
ads quate. ("Brighter" and "slower" are Tl's own words.) Reading
abllity is lwportant for advancement, also, but bchavlior secms té
play a very important rolc. The advanced, or "brighter", reading
group bocomes vhe prestige group, and it is often used as a prize
for students who behave well., Similerly, a student in the ad-

vanced group night be demoted 1f hls behavior deterlorates.

{1,4,290-19)) Tl: "This group, right here, the smartest group .
iAn the class sometines, but also the worst
behaved. "

Docs thic 1mply

fhat they are not the smarvest
group 1in the class

wnen they arce mlsbehaving?

(2,B,591-593) Ti: "You know, lFiguel, I'm golng to take you and
put you in the cther reading group. I'm not
kidding."

Tl uwges reacing groups as reverds and pundchnents.,
Ste irow which greup 1c better theén the other, and
they arc often rexinded ¢f this. Uses Chreat of
lovering 8 from "trighter” to "slower" group as a
tactic to get him to wori, This tactvic cdocs not
work very well. S benzves the same as he dild be-
forre, “There is a very defllinite prestige reading
group, and thus a fairly clear-cutl division in the

class.
(5,4,96--98) TL o Luis: “You keep up the good work and stop
. *fooling arcund, 1 might put you in the other

group -- really.  Yeou potta stop fooling. O.K.

. : Eduardo. You, tco, but you fool arouni too mucii.

reain, T usces the "brighter" 1cading proup as &
revward, making it the prestipe group. It's not

the good work as much as the no foolins wround that
willi get you into the Ybrighter" wrcading group.

. _. . 1:?
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The result of having a.prestipge group is that students 1n one
group resent thoce in the ofher and the teacker, conselously or
f not, will trect children in the various groups differently. This
diffcrential trcatment of students can be very haraful to a first-

—— - -

grede student.

it

(3,4,205-2062) Luls, from the othe
WL tells Anibitl nice
at. Tl hzs wvery ang
talking to Luis.

r. roup, and Anibal are fichting.
1y to sit down. Luls yeclled
ry e>prcssion on her face when

Tl: "Anibal, plecase sit down. And LUIs."

(5,£,214-210) Eduardo and Anibeal, who's from the other reading
group, are fichiing. :

Tl: "Eduazrdo, right over herc. Right over here.
finival, aon't bother us, 0.K., when we'lre study-
ing."

Notice the differcnce in the tone of her volce

Es)

1
when she yells at Zduerdo and when she speaks to
i anibal. i

Lnother result of the attempt to keep order in the classroom
above anything else is that a student will be reprimanded for
shoving some initiatlve, if he dces 1t at the wrong time. Again,

tining 1s dmportant.

(2,8,301-303) Tl: "Jacqueline, will you read the next page,
please. kduardo, ycu read alrcady; there- are
peeple who noven't read at all yet. And
you'lre sitviing here not paying atitention, Now,

lo0) here."

Eauaras volunteers (o read, unlike most of the
other children. He is put doun for his effort

(2,B,321-323) Ti: "O.¥., Luis, now stop it. Now I want you to
3 2 ! 2
follow when everyoedy else reads, too, instcead
of just ruising your hand and wanting to read.

Do you want a ...("'mleaw*)? Xow you recad that
page and stop talkirpg."

Aralin, raising vour hand and asking to read does
not pay off. ‘S1s initiative was put down.

. 18
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Teachers frequently glve away ansuers to the questions they
ack. In many cascs, they do more than give away the angvier ~-

they answer it thomselves,

(1,A,114-114) Tl asks if students know what a certain shape is.

"It's not a squore, it's a rec..."
S shouts out “"rectanglel,

(2,B,274-277) Tl asks question: "What does Dot want? What docs
she want?"
S: llh toy.“
T1: "What is 1it? A mask, Something you put on
your facec." '

T1 asls question, and then answers it herself,
vwith an explanation. She deesn't seem to expect
the S's willl be able o answer her cuestion. She
ignores the answer one S gives, not saying whelher
it is right or wrong, and if it's wrong, why.

(h,2,244-2549) T3: "Whet's a black cat?"
. Anthony: "Bad luck."
T3: "Is it really bad luck?" _ '
S: “NO . "
T3: Do you think it is?"
S: "No."
173: Do you think it is?"

§: "o,
3: "No. VYhal do you think it is5? It's Just a
vhat?" .

S: YA cat," -

T3: "Yeah, but can you think of the word that's
called that? It's a super... Superstiti...”

Anthory: ®..,.stition.”

43: "Supersvition. Right. Black cats are supew-
stition.™ i

T3 asks a question and ansvers it herself.

Students q;ickly plek up on the question and angswer game,
They freoquently answer the question the way the tcacher wants it
to be answered, Not onlﬁ that, they ézt so good at it that they ;X
can eventually antilcipate the teacher's next guestion., The follow-

ing examples will illustrate these two situations,

13
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(:,2,30~33 T3 asks what they were talking ahout. HMildred
answers "Lho ¢axvime ostar", inatead of aeyinr Lhe
sun. T3 Lhon koo vo ook "What's the dayiime star?
Vhat's L}c doytdie ciar?"  Somcbody finnllj ways
\ it's the cun. S's are answering what T3 wants

uestions about words uritten on the

(6,A, [-190) Th asking S's que
blLC‘“Ou?& ‘hat have the same initial consonant
n came ending. S's anticipnte Th's

questions to the point th she finally says:
Wrhat's py next cuestion, Whatl do they all
have in comwon?®

ot

Finally, the vhole question of prades can create misunder-
stendings. The conflict that arises here is one of knouledge vs.,

grades. Is & student stulying to learn semething, or is he simply

trying Yo get good grades? YWho hknovs? .
(h,2,193-201) T3: "You have to add whet you think is important .

and wvhat you Thing will ware vou remember the
whole two poges. But they nave to be snort and
brief and you look norvous and it won't ve
graded. Just Lo help you learn, vie're just
learning now. We just need practice., All
right, any questions?"

rlando: "“l0.%

73: "Ho. 1o cuestions? You look perplexed. HNo?
ALY right. Try iv. We'll talk aboul them
toworrow. What you come up with. Try it.

Go ahweed ona do td&u righv now. You can do
Chis with ny permission before you finish
some of those things., It should only take
you about 210 minutes."

S's have no need Lo vorry. They are not{ being
graded on this exerclse, they are conly cdoing A€
to "learn".,




LANGUAGE EBREANDOWNS (LB's)

Thesc breakdowns are duc to the facet that the first lan-
guage of the tcachers ve obsc}vcd was tnglish, while the first
language of the students vas Spanish. "Although the tecachers
spoke some Spanish, and most of the students spoke some English,
there were still many problems. The LB's are usually due to the
fact that the students didn't understznd what the teacher had
séid, or the tcacher did not understand what the student had
ééid. Students freqguantly gave correct answers in ﬁpaniah to
the teacher's guestions, but the teacher ignored these, cither
because she dién't understand them, or she vould not accept then.

One LD which freguently appeased in $he
that the students gave Spanish answers to Tl's English questions.

A very clear cxemple of this can be found when Tl is working
vwith her reading grouvps. TI1 made up flash cards with the new
words which were pgoldng to tppear 4n the coursevcf thelr reading.
She would freqguently cover up sone of the letters of the viords
and then would ask the students what the new word was, Students

would take the sounds TY was using and would make Spanich words

out of then.

(2,B,19~22) T1: "What's this word; who can sound this word
_ out? Thils says stoo and 1f I take the s off
. it's s...Y
S's: "S:.., sa..., sapo, sapo.” (Sapo is frog in
Spanish)
TYr: "Iv's a £, there's a t.°
S: "Sa..." -
T1: "No, what does t say?"

¢ oW,
LL
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Students don't understand Tl's directions at all.
. They are using the initiasl sound of the word to
weke & Spunich werd out of A¢, &s in the case of
sepe. Tl dpnores these responses, elthier because
she doesn't hear them, or doesn't understand then,
In ecither case, she does not appear t€o know wvhat
the S's arce doing, just like thc S's don't know

what she is asking for.

L&)
0

(?,d 48-51) Word 1s supposed to be plav. T1 asks what happens
if you talic the p off -- onc 8 responds plava, which
is €le Spoanish word for beach. T1 ignhores this

responsec.

L
bR

In these ecxemples, TY ignores the Spanish responses. Occasion~

ally, she ¥ould accept one, and then correct it.

(2,2,153-15%5) Tl 2nd S's: "But."
S: YBate." (Sponish word for bat).
TYL: “Ro, just out, William."

Here, TY has heard vhat Willlem has s&ld, and hag
corrceted hilm with no cuplanation. The child does
1not knew what he has done wrong. Tl has chosen to
acirovwledse Che Spanish word Williiam has osaid, and
has corrected him. Agaﬁn, it 1s net possible to
Lell vhether or not she knows what Wllliam hos
donce., (I.e., use the sounds. he is supposcd Lo
produce, and make a Spanish word out of them.)

Another LB which occurs 1s one 1n which the students simply

gdgon't undercstand the teacher's instructions.

(1,4,365-550) St's are to make valeatines and put names of other
pecople In the class on them. T1 hae written the
names ol all the students on the blackboard. S's
arc So put valentines in a box, and thece valen-
Cines will be distribuled at a St. Valentine's Day
parcy the folleowving day. S's nut thcir O% nanes
on vaelentines,; because Lhny aon't under end the

! : : teacher's inuu;UCu*Oﬂ

(1,4,458) 71 repeats instructions for maling valentines
argain. Uscs language that is teoo hard for S's to
uncéersitand.

(LA, 470-0172) “1: "Znd then you can put your name. Or you can

pul 2 ? so they won't know who 1t's tfrom. A
surprise.” “

Nong of the S's put a ?.

2
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(1,h,543-549) T2: "They're putting their own nemes on."

TL: "I ligurced they would."

T, to the cluec: "You put sowmcbody clse's name
on it; nov rour rame. Put on both names. You
don't want =o send a valentine to yourcelf. Yo
iiss G. fiv Fiss G."

T2: "Lverbbod‘ knows you love yourself."

As can be scen by this lust excerpt from the tapes, Tl did

not expect her students to understand her instructions, and yet

Bray®

O

she really didn't try Lo clarify them.
An example of Instructions which the teacher thinks are easy,

and vhich the students didn't understand,can be found in the

folloving excerpt from a fifth pgrade reading class with T3.

LA |

(4,2,3-12) T3: "Kow read the directiong, you should be able
to do these witheutb ne Those ha ve very casy
directions for you to una rstand.

this, then goes on to rcad and ecxplain

T3: "Pick ‘'a' or 'b'- what does 1t mean; what moral
docs 1t gzive us We talked 2bout thouse yester-
dey, ‘'menber? About the dog vestercay wiro went
end pravbed the meat ana the ocean ana he
dropped his own plcce, 'cause he was ©oo

’ greedy? 0.5, Um, do you thinll it's true, why
o vhy not. Cive an example to prove your
answer. And the tvo you can tallk abcoul either
ta' or 'b' are "Don't count your chickens be-
fore they're hatched! and 'hHacte makes waste '™

This is an exauwple of clear egqy to unders Land
directions
Sometines, the teacher will cay something that will make no
sensc‘to a student, and is probably saying it more for hersclf
than for the student.
(1,h,332) T1: "Priscilla, I don't know 1f you could ever
vork In a bank.”
Vhat doce¢s this mean to a 7T-year old fir,t grader?

* 23
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In many cases, 1f the teacher doesn't think her students un-

-

derstand her, che will Uy ¢92 use Spanish Yo make 1¢ more under-
stendable. A1) four teachers did this at least once on the tapes.

(6,B,1006-115%) T2 asks Ana to cowe up and put a bundle of 10
sticks in cither the one's house or Lhe ten's
hougce. [fna cdoesn't lknow what she's supposced to do.

T2: "This is one ten, - so which house am I pgoing
to puv it in, ina?”
hna: "{en."
2: "Go ahead. Put it in this house. Vhere do
vou vant to put it -~ do you want to put it in
]

S's xolling In the bacipround: "Ten, ten, ten.“

T2: "Shh., Oh that's sp ..."

S: "ikn cual cezsa?" (In which house?)

T2: "Yean., ¢En gue casa va a poner?™ (In which

house are you going to put?) :

S: “iEn cual casa va a poner [unclcar]?®

P2: "AL1 right, put 4t in. Just put it up here.
. Zooam. Goodl"

$

'2 \as
B are
sh

fJ

It scemn that Anc knew 2ll along whet she w
supposed to do, but d*un‘t uncderstand wnat !
Su\LnQ. When her classiites, and Lhen 72,
lated ¥W2's Instructions into Spanish, then
what she vas asked to.

[yt ]

NG
e did

The previous cxample is taken from a first grade arithmetic
lesson in which 72 45 trying to teach the nmeaning of place and
order of numbers, by using 2 Yone's housce" and a "ten's house™
Yany of her students did not understand the lesson, and T2
realives this. Later on, she acknovwledges the fact that certodn
students don't understand what is going on.

(6,B,144-145) 2 turns to S who obvicusly doesn't understand.
"Pedro, will you pleasce watch, even though you
«don't understand e, for a minute?™
(6,B,287-190) P2 turns to S vho is making noise.

T2: "I think we'll huve Lo do this with the
1ittle sticks, because Luls buuo doesn't

24

5 hcuse or the one's house? Ana, where
arc you going to put. that buidle? Which housce?”
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have any idea what 1s polng on. Furlhervore,
he docen't even care, do you Luls?™

Jiing Luls quectlons in Spanish. Tinally

Starts as
response out of him.

gees 2

Yhat ha+wpens very often is that the feacher's Spanlsh is
P v

not very pood, and her students will try to help her out.

(6,n,47-309) Th trles to speak in Spanish -~ to translate
what she has said in Enclish for those S's who
speak very 1ittle Englich,  Her pronunciation is

very bad and her vocabulary is limited. S's are
constantly correcting her.

(6,4,197-199) T4: "Phis 1s two sentences, dos sentencios de la,

r

del cuento, 0.X.? “wo sentences from Lne
story."

T uses wrong vord in Spunish. <Corrcct word for
sentence is ‘oracidn'. end net 'sentencial. Tl
does this throupghout the tapc.

Another e¢xemple of how Lcachers mispronounce Spanasn words 1s

founa when the tel cbcr° say thelr students' names.

(2,8,321-323) T1 mispronounces Luls -~ she calls him Lewls.
This 1 a comnon mistale Anslo feachers mrake, not
only with the name Luis, but also with others such
as Rowon, Pedro, ete. Teachers chould learn how
Yo pronounce thelr students' nanes, instead of
dnglicizing them.

ven though the teachers speall Spunish so poorly, they fre~
quently correct the syntax and pronunciation of thelr students
when they {the students) speck English., 2After 211, they arc in
school to lecarn how Lo speak "good" English.
(6,0,16-21) S: "I finish"
P "You what? You finished?®
S: YYeah "

Ty "Say: 'I finished. !
S: "I finish"
RO




Ths "I Cintished.”

S: I finished."

Th: “le, she {inisned
S: ":*:‘O, 5}10 .L fﬁiu} Cd

Th frequently correccts syntax
N J
her S's throughout the tape.

Arthony:

T3

"He mad.
"iie is mnd. Mot he mad."
Anthony: “le 1s not mad.”

(Il;?:j 5"*367)

Anthony ovcercerrected 1T3's

The teachers frequently

Spanish onsuer llot only that, they scmetimes

Spanish to be spoken at all,

T3 bepins to worlk
weivlng for inthony and S*owh_n
Ramonite and laguel are already
and they speall Lo cacn othor in

(7,2,112-115)

T3: "Ho Spanish! No Spanlshi®

Occasionally, a student will answer a quest

in Spanish. Tnhis answer will more ofteln than no

(2,B,64-65) T1: "Hop, hop up.
S: YEl conelo."
T1: "“Phe frop."
3: "E1l conejo tambien,"

(The rabbit)

Sts answer was correch.

Mipeel mad."

3th the "Bana

(The rabbit,

T1 ignorced 1it.

and pronunciation of

correction.

dontt allow

don't allow any

a Splits”. Shets
to get there.
sif{ting with her,

Spanish.

ion correctly, but

t be overlooked,

Who can hop wp and dovn?"

also)

She ig-

nored it
could nov underriand 10,

hear it. 1In any case, S
he rcwea‘u his ansver, an
hop) also.!

e pives an
et

is also corrcct, ana y

c.a..

F

Finally, students somctines answer a

beeczuse 1V was in

because she

0“ beecavce she did not

knows he's right and so
¢ says, "The rabbit {(can
alternative ancwer vwhich
it was ignored.

L1
Sponich,

question ncorrectly,

simply because they dldn't hear it correctly,

<6
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(4,2,306~307) T3: "Mound., What's the mound?? (Toalking about the
niteher's mound iIn btozeball)
anthony: "A candy bar."
; | T3: "That's Mounds. VWhat's a mound?®
CULTURAL BRZAKDOWNS (CB's)

The sccond kind of brealdowns are cultural breakdowns (CBls).
These brealdouns are due Lo the fact thet a student moy &ct in a .
way which reflecvs his SQn culture, Cl., This part of culturc Cl
may be different from the teacher's culture, €2, If this part of
Cl is different from C2, then the teacher will misinterpret the
child's action., She is interpreting using C2, and this will lcad.

to an incorrect interpretation, The teacher will then respond to

‘this action using the norms of culture €2, which in turn vwill bé

misinterpreted by the student. | :

These are the hardest lkinds of breakdowns to pinuoint. It 1s
very @ifficult to say wvhether a certain actien of a student is due
to his (or his parents') fatal” .Lic veliefs, or to the strict sex-
role differentiatior wl.ich exists in his culture, or whatever,

The best one can do is Lo hypotheclize vhich of the aspecis of the
student's culture, or the teacher's culture, m.cht be influcncing

the student, or the tecacher, to act in a certain way.

In thc_Pucrto Rican home, the learning atmosphere 1is onc of
cooperation, not competition.” - Phis concept of coopera-

tion poex against the learning environnent of nost American

<7
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classrocns.  In these elassrooms, every student is cxpeceted o do
the best he con voriing by hilmself. A strong Teeling of competil- .

tion develops, and every student feels he should do well a2t the
}

expense of cvery other student in the class. This feeling is

alien to Pucrto Rican culture. The Puerfo Rican ehild trics to do
well, but never at the cxpense of anyone clsc. Older children are
expected to help younger siblings in the home. This fceling of
cooperation 1s carried over into the clacsroom, where it 1s often
misinterpreted by the Anglo teacher, vho labels 1t as chealing.
fhe Anglo teacher deces not allow cooperation among her students,

and vill try vo discourage 1t whenever she can. The follouing

&Ny
examples will illustrate;i',point. : e
(2,A,103-105) T1: "DPon't help him; you're helping him.  You've

ot bl mouths you two. Ycu're not supposed
to tell.h

“his mey e consldered a2 connunication brealkdown,
particularly a culvural breaxdown. In Puertc Kican

aedlies, Lhere dg¢ nuch ceoeoperatlon arong ciblings,
and this is also Crue anong fricends. The S's
probably found nothing wrong with helning cach
other. "his behavior 1s often nlsinterpreted by
the Anglo teacher, who calls it "cheating".

(2,4,200-253) Tl: "Ctmon, Mizguecl only. Only Miguecl. Cleto, when
I cay only Mipuel does vhal mean Clcto, too?
All right, liguel, th2 next one; just Higuel.”

Higuel gives the ccerrect werd.
T1: "All right. let's hcar you cvery time."

Tl embarrasses Migucl in Tront of reading group by
critviciuing hils Joek of partledpoation.  Shic alg
docs rnot allow Cleto to help his friend.

(2,B,5565-563) Ti: "What's that Migucel? Vhat is 1t? Ve Just
did it. VYou're lazy. It's a whiz. C-a-tb
spells cat.  What does te! suy? It soys T
"k'. What hapgpens 18 I take the ‘e’ ofrm?®
Sts: YAL, at.®

b
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. 1t =g, L MV L T . e . u
A AU lpuel youss Mirucel now, fust Riguel.
[ 31 | M I P . - . o .

T): “How Juet Mleudd apoin.®

h
ol
T1: "Don't tell nim 1'n ponna he mad.”

Again, U1 Las not alilowed ceoperation among the S's

l by not letvtdng others help Mipucel.
(3,0,140-242) Tl: "C'ron, let's hkear I'imuel now, 0.K. and let's

everybody folillow and cdon't tell him lMlss 11
Wil help him, O.H.7 DPon't tell hime Let's geo.

By now, T1 knous the others will help Miguel i he
needs iv, and giie assumes he will Peca it. There-
fore, she varns thom in advence nov Lo do i¢

There is only onie tiize on the tapes where a teacher actually

| .- e .
al.i.c’.ub ﬂOCJ.'J:?a.?. ..;*0"1.'

(7,2,€5-100) End of vorl with "Flintstonss™ groun. S's are
senv beaell Yo their ceats to do some worlk based on
reading thoy have juct done. T3 allows cocperation:

"Znu you can nelp cach other find them, if you

‘\'E’snt . " .
This is the first ¢ime on any of the tapes vhere
This nzg nerpencd. .

Aanother problem common omong Puerco Rican students is their
high a@bsenteeden rates. This 1s related to their parents! atti-
tude towards cducaltion. Children are often kepe home from school
because Thelr parents have asked them to do other things that take
prececence over foing to school, suen 2s bebysitting (FWP 4.3).
Also, chlldren will not be sent to school 1f they can not be
dressed properly (¥iP3.2.2.1). The tveachers ve observed didn't

roilly understand why thelr Puerto Rican students vere absent so
often. Thiey condcmned the children and severcly penalized them

-

for their high absenteelsm.

(2,8,305-557) Ti: "Luiz, you're poing to have to stay with me
for o Yittle cextra help av 2 cuarier Lo two
today; after math, because you don't come;

~
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you'd better come to school cvery day. Do you
unuox,uonﬂ, Luis? You gponna come every daey?
'Cauce you werea'ht siclk, vere you, all that
sime,  Was veur nothoer zicii?  Why Adldn't you
coine?  You Just aidn't want to cenme?"

Imis: "I went to the hospital. To the hospital.”

T1: "You went wvhere?"

Luis: "Po the hospitail."”

T3 "You were in the hoepital? To sce who? You
weye An the hospital?”

T1 ls cuestloning Luls, and can't get on cxcuse
from hinm fer not ccniﬁ” to school., ¥inolly, Luis
says he was in the hospital, tut T1 doesn't beliceve
him, because she asks, "l'0 gce who?" Tl lets 1t go
at that. She docsn't rezliznoe that Luis might
rcally have been in the houpital, or naybe he wvas
nceded at home, and his parents thought it was
norc imporvueny for hin vo svay heme than to go to
school. ilils high rave of gbsenteodisn micht be auc
£0 soncthing nuch rmore important than Just “You
Just dian't want to come."
(5,A,1-0) Tl: "This is what heppens when vou don't com
That says Dotv? lHigucl, I'm warning you: you‘d
better pay rcallv closc attenticn. Let me, let
me have him sit right herce so I can grab him.
C'mon. Right here. Sit right wicth me and
you'd bevter look."

Tl moves liguel next to her.

This attifude towards school attendance also carrics over to
the student's attitude towards doing homework. If there is some
houscwor): to be donc, or somec crrand to run for a parcnt, the home-

vork will be neglccted. .

(7,2,713-1773) T3 45 colleccting homework.

T3: "You only did half of it? All right. Do it
tonight ." .

S: "Becausc see, because see, I had to go to the
stere for my rmether.™

Going shopping takes precedence over doing home-
. work. licr mother prooably doesn't speak Englich.

30
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the young ¢hild In a tuerto Rican family is regarded as "sin
capacidnd" (2iterally, without cepacity), i.e., without the ability

. | 4.
ciative

to;think Tor himcelfl. e is incepedle of acting independently or
ol taking his own ini (FViP 5.2.1). Since the feacher is
éonsidcred to be a Ysecond mother", the first-prade child is ex-~
pected Yo learn from her, and she is supposed to tell him what to
go. This attitude on the child's part is frequently talken Lo be
laziness, or cimply not thinking (i.e., "not using one's hcad").

The follosing exarmples 1dlustrate a teacher's reaction to this

(2,4£,867-113) Eduardo having trouble rcading many words. T1
has teen helepding him 21l along, but {firclly says:
"Chiion Educrdo, you're not using your head today."

. (102-102) o ]
(2,7,535-533) Ti: "C'mon Mipucl. Good! Your problem is you

gev oo much help. You walt for me te vell
you. You're lazy."

In his hone, Miguel waits for his parcents to tell
him. fie is considsred to be “sin capacldad”
(looecly translaved as «~ithout ability) since he
is a child. lc¢ is probably not lazy, but is sim-
ply respecting the teacher's posivion.

{2,B,367-369) Luls Mendez is reading and having trouble.

Tl: "C'mon Luis, you're not using your head at ali
this worning. You lmow thal word."

(5,4,2542-248) Tl: "Luils, you don't...(unclecar). Put your chair
richt here and stay and look at thegse cards.,
I'im so sicli ol you leoliding around. You're
looking all around cxcept over here; end
yeu're goins to fall benind, too (like Figucel,
X puessy. How I'm Cired of it. You and you
you. {Points to Luis, Miguecl and William. )
All the time. You're just lazy. You're goilg
to get fat (?) and lazy, Miguel. Let's go."

(Words in ( ) arec nmy own comments.)
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Ridiculing and punishing o Pucrtfo Rican child, especlally a
male, In public, can create many problems in a classroom. Withiln

the Puerto Rican Tamily, children are rarely puniched In public
!

(FWP 5.3.4). Also, the precervation of personzl dignity in the

-

eyes of others 1s essentizl; exposure in publlic of one's personal
shortconings 1s anathema (FWP 3.2.2). Punishing a male publicly

can be especlally harmful, because boyékare expected to be stirong
and agrressive (FWP 3.2.3 and 5.1.2). The Anglo teacher frequently.
misinterprets this aggressive behavior of the Puerto Rican boy,

and then ridicules him in front of the whole class. The follow-

ing examples show bow 4nglo teachers ridicule Puerto Rican boys,

and in some cases they shoew the boy's reaction to this kind of
treatment.

f1,m,6-8) 1 "Eduzrdo, that's beautiful; except that's
vour name. Are vou cgending a valentine to

f—

yourself? Eduardo 1s sending a valentine to
himself."

; The last sentence was sald out lovd to the vihole
class, thus ridiculing Eduarco publicly for his
mistake.

(5,4,35-53) T1l: "Do you know that word? All right, jfust
Flpuwel now. Let's see if he wnous 1t., It's
goniia be a surprise vord. HNobody say it, 0.X.7"

. Piguel: "Toys."

TY: "P0YS? 'Play'. The next time, you know, maybe
if you cay the next cne, we can eat it. You
thinli that says toys? ALY right, lemne see AT
he knows anovher ne. Now, whnat 1o 18?7 Ald
right, now don't tell him. Don't tell him,
now don't ¢ell him."

T): "'Dot', 'un' ~- row look at it, there's no 'c'.

LIf there was & ‘c! here it would be ‘can'.
Al right, let's cee if you know aznother one.
Just Figuel.®

TL: "HOW LOOX AT IT AND USE YOUR HEAD. You've secen
thic werd hundreés of times. VWhat 15 1t?
Higuel, these are the casy cards. Everybody
knows these, 1'm poing to make some oy you
and you're going to take them home, and 1f you
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. don ¢ know theam the noxt day, ve're going Lo
have you write them 100 Cimes. Liuvtle cards
for Mipuel., Little speclald. Now, you too,
Fadeleine., Yeu den't licten cither, What 13
lee"

¥ddeleine: "NHot.

Tl: "Well sece, even IudCle¢“C knows it. .What is it?"

Miguel:- Y“lot,®

Tl: "Hot. Ycu do not listen. Vhat's {hlc one? Ve
Just had 1it, MHiguel."

. Miguel: “An,

Tl: "An. And you only know 1t 'cause Ana sald it.
O.K., let's go. VWe're going to malic you Qa
speclal homevwork."

It's no wonder that Niguc‘ doesn't come Lo school
very oftea. This Xs a wnrime example of how a
teacher coan publicly embarrass and insult a child,
and vhen a fenale inglo teacher does iU to a young
Puerto Rican boy, the resulte ccula be dlcastrous.
Miguel know cgome of theoe words vhen he nao sitting
&t his desk workjng alene, becouse Georpe Williams

heard hinm ad then. then {faced with thls embor-~
rascing 9nd inoult*nr sltuvation, kMiguel withdrew,
* and "forgot" them.

(5,4.2)17-223) T1: "lifuel, only Eiguel. Dont't make a face; vou've
got a head -~ uge 1t. JYouire gonna miake me
mad. What dia 1 sy that word. '¥now'.,
What's Cthis word? VWhatt's that horn? You know,
I'm going to have to help you special, Kiguel
and ladcleline. 0.1.? Special help. C'mon,
Aisten.™
As can be secn by the previous c¢xamples, HIguel 1s very often
ridiculed publicly. Also, he is frequently Involved in situations
vhere T1 thinlks he 1s lazy and is not thinkinyg, and she also
thinks he gets too much help from his friends (see poges 11 and
14), It recally is no wonder that Figuel doesn't come to school
more often,
Another form of cmbarrassing a Puerto Rican boy ic to compare

him to a female., The following cxamples arc very different, and

yet they achieve the same effect.,
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(2,4,325-328) T1: "Priseills, you're not looking. VWhat is that
. vord, Priscilla? Clcto, iy your nanc Priscilla?

By aulidng Cleto if his name 1s Priscilla, T1 has
dnsulled his masculinily. This is very nmuch .
agalnst the risid sex-role aifferentiation vhich ‘
exists In Pusrto Rican culture. This is an cxample
of & culivural breakdown. :

{6,1,84-90) Th: "Is Aremeda big or little?"

Sts: “Big."

Arameda: "I big."

Th: YAromeda, say it in a sentence now,"
S: "“Lrameda big.H

Th: Yiraneda 1s big.!

T4: "Is Tony big or little’"

Sts: “"Little."

Ph oand 8's: Yeony is 1ittle.V

W "Pony is little, veah. Is lMiss T4 big or little?”
T4 ond S's: Midcs TH is bigt

St YlHiss T4 is 1little.™

Th: "I'm big! liss TH is big."

Th is comperins heights. She has pointed out that
intonio, a malo, is 1ittle, while Arameda, a femnle,
is big. This nmust have upsct Antonio.
The latter cicerpti contains yet another example of how a
teacher nay put doun a Puerte Rican boy. Anglicizing a boy's nane

is talidng avay port of his Ycaracter" (loosely translated oo char-

o

acter and personality, but it means more than that. Sce FWP 3,2.1).
Tony's name is really sntonio, and TH says it on other parts of

Y
this tape. Also, Joseph is not a Spandsh name; Jose is,

(6,4,301-35) Ty YO.H., number 5. Jose; Joscph.™

The S'c naine 15 José., T has angliciced it to
Joseph, ond ¢olls nim Joseph threugh most of the
Tape. ncro, T has slippcd and fﬂrst called him
José -~ she quickly corrcets herself and changes
it to Josceph.

While boys are crxpecceted to be strong and aggressive, girls
are expeated Lo be shy and submissive (FUP 5.1.2). Thercfore,

vhen 2 girl 4is praised publicly, she will appear o be cmbarrasscd.

]
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Phe teacher 1is considered to be a "second mother"

she cortands

obey the teacher (VP 4.3). It is therefore wrong for a student to
take the teacherts plac or for a student Lo sit in the teacher's '
scal. Thc teacher must always be obeyed and must

with duve respect

ing situ

been laughed at by

(6,4,55-65)

(62-63)

great dceal of respect. Children are admondshed to

atioh would not heve occurred,

-y -
:)'{u‘

T1l: "And she'll read beountlilfully., 'Cauce ghe's so ]
smart. This one. You noticed. She's shy."
i "
..... e T o.about Dalsy. Dalsy
¥now He wis being pruised, and so she hld her
face in Ler hands. She vas pleased, yel embarrassed.

T vas ¢clhiding to-ll T

As such,

always be treated
T4 obvicusly does not know that, or the follow-
and Antonlo would not have

his classmates.

Th is teaching possessives: Joseph's desk.

Th: "Tory veu go sit in Joseph's desi. No, Tony.
. You go cit in my desk; lirs. TU's desk."
S: "MELl doslh o de s, TEL" (Hrs. Dlit's desk.)
Th: YGo <iv., CGo sit 4in irc. T4's desk. Que
ouicre decir 'go sit'?" (Vhat does 'go sit!

mean? )
S: "El zsiento dc usted." (Your seat)
Ph: "Lo, r0; go. . ‘
S: "Que vzra." (That he should go) ]
S: "Que te veyas.® (’n?t you should go)
TH: Co zhead, go ahead.”
S: "Vete." (Co)

Iy "Go sit, go sit in Mrs. Thts desk. Hiss TH’*
des):, hoaven forbid,”

: "VWete, Tony." (Go, “ony)

: “lMe, teacher, me."

Thy "Tony go sit in Miss TH's desk. Seat, I

" mean, scalt., VWhere 45 1t? Right. Go ahead
You can sit there. See, don't you feel like
a tcacher?"

Other S's laugh.
Th: "Go sit doun."
This sectlon of the tape has several interesting
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2.5

exermples of communlication breakdowus First of all,

. Tony's real nome 1o Sntonne, and T4 "Ws undeoubtedly
chanhped LU, Secondly, she's asking him to git in
' her secat., T4 45 the teachor, ond thus commands a

certain emount of respect. Conscguently, her cscal
1s speclal, and sheuld only be ocecupiced by her, and
not by &a student. Antonio lnows what ne's sup-

poscd to do, and yet 1 very hesivant to do so.

Both hils classmotes and T4 have translated the in-
strucilions iuts Spanish. He is cnue:cvznnoé by the
situation and refusces to o for & lonp time. When

hh finzlly doe
was being askes
respectful. e

ico, Che oLner S's lauzh at him. He
to do somcthing he CO;ulQOP d dis-
1s 2 student ~~ not a teacher.

.-utl "}' o

Hotlce that TH calls hercelf Mrs,, until she cor-
rects hersclf (60). Thls is probably due to the

fact thet her S's very often call her fMrs. (scc

Tapce 6, Side B, 0-12). TU evenstually, and for no
appﬁlcﬁt reagon, channes the word 'deck' Lo 'seat.!
she has usca the word 'uesk throughout the dis-
cussion, but then says: "scat, I mean, scub." (62-63)

v

Finally, a student will) occasionally do something the teacher

doee not anprove of, and the teacher will 1} him so, But the
student won't always understand or won't always agree with the

teacher's objcetions.

(6,4,600-668) T4: "Walt a minute, what do I sec in your mouth?
What did I tell you about Chose. You don't
know where that's been. It's probably been

on the floor., It's like vicking up a nlcce
of food fron the {loor Do you kaow you can

get germs fronm that? All richt. I you want
Lo shuffle tue cerds, go ahead and chuifle 'om,
But don't lct me see any more of that stuff in
your mouth. You too, Josd."

n thelr mouths oh

; . S's had chips from Bingo name 1
imposing her American midale class values of
cleanlinecs on Stg.




